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Hello and welcome to the third of our five short PPP sessions. The last session and this one, 
focus on SETI – Social and Emotional Teacher Intelligence.  

Session 2 on Emotional Intelligence had two parts – emotional self-
awareness and emotional self-management. The mental model 
behind this session was that EI provides a fruitful area for improving 
personal pedagogical and classroom teaching approaches.  

 I assume you're already familiar with EI and the role emotions 
play in learning and connecting in classrooms – and Sessions 2 
and 3 may build on what you already know or practise.  

 I also assume you already use SETI skills in your classrooms. 
You'd have a very hard time of it if you did not.  

 And I assume you'd agree that a high level of personal emotional mastery is needed to teach 
effectively and that all of us could do more to hone our SETI skills and be more mindful of them. 

 

I'm basing all this on another mental model that the more connection there is in classrooms, the 
more people feel happy, interested, enthused – and it shows in terms of engagement, positive 
behaviour, learning achievement and classroom climate. And that takes us to Session 3. 

ä Session 3 is about connecting. It looks at the social side of classrooms – and one particular 
practice dimension of teaching with EI, I call connectivity – which is a precondition for almost 
anything else you do in a classroom. Here's an outline of topics covered in this Guide: 

KEY LEARNING CONCEPTS OPTIONAL EXTENSION TOOLS/ACTIVITIES 

 What's a connective classroom for me? 

 My engagement mental models/beliefs  

 Connecting: Social Intelligence  

 Key strategies & factors for engagement 

 Relating to students: resonant/dissonant 

  Creating an aspirational environment  

 Self-reflection: student recalls of you 

 Measure your classroom engagement 

 Learning conversations & dialogues  

 Connective strategies and barriers 

 Reflect on your engaging behaviour 

 Student voice: what really engages them 
  
 

ä This diagram of constructs underpinning the PPP has a number of circles.  

The inner circle was the focus of Session 1 – you and your 
individual gifts and level of Personal Mastery.  

The next circle is the concern of Sessions 2 and 3 – 
Emotional and Social Intelligence and its affect on 
connectivity, engagement, climate and learning.  
Session 4: Mindful Teaching picks up themes from the 
next outer ring about harmony, calm and emotional 
balance while Session 5: Revitalising Classroom Culture 
takes us to the core – classroom and school culture. 

This is the full Session 3 self-coaching Guide. A 
selection of these materials was handed out at PPP 

Session 3. Use this Guide as an on-line reference tool or 
download and print a PDF copy (for your personal use only) 

in full or part. 
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SETI? No, not the Search for Extra-Terrestrial Intelligence. SETI stands for 
Social and Emotional Teacher Intelligence – and while it may sound like an 
alien concept, every teacher and any other human being too on planet earth, 
could probably do with more of it. Why?  

 Because when you boil it down, your effectiveness as a teacher doesn't 
just rely on good scaffolding, resources, curricula or even teaching 
approaches. It also relies heavily on SETI – the quality of the emotional 
interactions you have – in classrooms and with colleagues.  

 SETI is based on neuro-science discoveries over the past two decades that have lead us to 
radically re-evaluate the role emotions play in the way we think, act, relate, live, lead and the 
way we learn and work together in classrooms. There’s growing recognition that SETI plays a 
central role in student learning and developing skills like these is essential preparation for life 
and work for everyone.  

 The basic discovery that drives and defines Social and Emotional Intelligence, according to 
Daniel Goleman, is that “we are all wired to connect”. By our very nature, we're social beings 
first. As individuals, we need EI to understand and manage our own emotions.  

 We need Social Intelligence to navigate relationships, connect, get along with, and read what’s 
going on for each other, cope with conflicts that arise, offer support, caring, compassion, and 
have fulfilling and productive interactions with others – whether it's colleagues or classmates. 

  

 “Neuroscience has discovered that our brain’s very design makes it sociable, inexorably 
drawn into an intimate brain-to-brain link-up whenever we engage with another 
person. That neural bridge lets us affect the brain – and so the body – of everyone we 
interact with, just as they do to us... This link is a double-edged sword: nourishing 
relationships have a beneficial impact on our health, while toxic ones can act like slow 
poison in our bodies.” Daniel Goleman Social Intelligence pp 4-5 

 
 

ä Session 3 of the PPP will give you a chance to: 

 Explore social intelligence and unpack the notion of connectivity in a classroom context 

 Assess the impact of your own emotional patterns on classroom climate and engagement 

 Reflect on creating safer, calmer, happier, emotionally-balanced and connected classrooms 

 Think of ways your teaching approach could cultivate more student-focus and engagement  

 Develop learning activities and strategies that are emotionally resonant and engaging. 

 Contemplate how student-centred your approach is and how you might empower students 
to take more control of their learning  

 Integrate more SETI into your classroom 
teaching approaches and personal pedagogy   

 
 

Lourdes Hill College banner statements are Faith, 
Learning and Connection. I know that connection at LHC means connecting with parents, 
connecting with community and staying connected with past pupils. I'm assuming that 

connecting in classrooms is taken as a given but I'd sure like to see it up there since as it 
stands, connecting with students seems to be left out of our formally acknowledged 
connections? Perhaps it's there on your website and I just missed it? 
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ä Emotions form the backdrop to everything that happens in classrooms and with your 
students. And you set the emotional tone and climate whether you think so or not... 

There’s a growing recognition relationships are at the heart of great learning. Good relationships are 
based on making positive emotional connections with students. Emotions may seem petty from a 
purely pedagogical viewpoint but: 

 They have a real impact in terms of student engagement, focus, relating well and creating 
emotionally positive learning climates for teachers and students alike.  

 For students, EI leads to higher achievement and better social skills. 
For teachers, it increases engagement, focus, behaviour and 
potentially reduces disruption and discipline events.  

 The more emotional connection in a classroom, the more everyone 
feels happy, enthused, curious, interested and focused… and it shows 
in behaviour, in performance and in climate.  

 The reverse applies too. Emotionally remote or critical teachers leads 
to apathy, fear, withdrawal and lack of focus. And all that means Social 
and Emotional Teacher Intelligence. 

 

“Social neuroscience makes clear” says Daniel Goleman, “that the 
emotional tone of a classroom can be set to a large extent by the teacher. This means that 
teachers are able to help students get and stay in better brain states for learning.” In fact, 
positive social relationships, working in well with others and forging good personal bonds, 
correlates with positive academic achievement. (Asher & Rose, 1997) 

 

 
Yet regardless of learning theory we espouse, many of us regard the idea of tuning into emotions – 
our own or others – as a hindrance to rational classroom or learning practice. We want students to: 

 Come into our class, check their moods in at the door, leave worries, anxieties and identity 
dramas outside, and remain rational, alert, on-task and focused at all times. 

 Sit up, pay attention (usually in straight rows) while we command from the front. To be instantly 
interested, engaged, unerringly pay us respect (despite how we behaved last lesson) 

 Behave according to our rules, assuming they somehow 
instinctively have the emotional self-regulation skills to 
do so – though we know this is unlikely since no-one 
perhaps taught them. 

 

A significant number of teachers (not you of course) are 
still more concerned with control, discipline or ‘getting 
through the curriculum’ rather than with how to connect 
and engage people in their class or create stimulating, 
resonant and relevant learning environments. Faced with feelings, one response in many 

schools and workplaces is to work at ‘staying rational’ and keeping ‘messy emotions’ that 
‘cloud good judgement’ or behaviour under control. Many of us would like feelings to have 
nothing to do with getting good results, or being bored, distracted or disruptive in class. And 
we certainly don’t want to think too hard about how our own emotional behaviour 
contributes to the climate we create in class.  
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Whether you like it or not, or intend to or not, you play an invaluable role for students as a social 
and emotional coach. Maybe you think you just teach subjects. But both in and out of classrooms, 
students look to you to learn other, perhaps more abiding things like: 

 building resilience, handling setbacks and being more aware of social interactions 

 getting along with others and managing disruptive emotions 

 facing dilemmas of identity or morality, and many other profound and deep facets of social and 
spiritual guidance. 

 

 

ä ...is what happens when our individual emotional circuitry starts to blend, connect 
and interact with others in groups in what Daniel Goleman once famously labelled as 
a "limbic tango". 

It includes the most powerful EI practice – empathy: the capacity to 
effectively read, resonate with, and respond to the emotional currents of a 
whole team or group in a way that creates a positive, supportive, 
connective and collaborative emotional climate.  

Students and teachers who display empathy are good listeners, sensitive 
to others’ needs/feelings, and treat others with respect, tolerance, 
understanding and compassion.  

 It's the ability to tune-in to how others feel, step into their perspective 
and say or do what’s appropriate to create connections. For example, 
a teacher helps students empathise with the plight of a class-mate 
having a difficult time or “feel-past” a prejudice or harsh judgement  

 It means handling emotions in relationships well, accurately reading social interactions; relating 
smoothly and using EI skills to persuade, lead, negotiate, build enduring relationships and 
create a climate of open collaboration.  

 

ä The more connection there is in classrooms, the more people feel happy, interested, 
enthused – and it shows in behaviour, performance and classroom climate. 

Research from business organisations categorically show emotions impact heavily on productivity, 
team relationships, creativity, achievement, leadership and learning.  

There’s little doubt they have an equally big impact on learning success and school life, for both 
teachers and students alike. Things like knowing how feelings affect us, connecting with others and 
controlling disruptive emotions, are foundations for learning and life.  
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 For each statement on the list, circle a number in the YOU column… 

1  =  LEAST Typical of You     TO     5  =  MOST Typical of You 

 

YOU How typical are these EI behaviours of YOU? Comments/Feedback? 

1  2  3  4  5  I can accurately pick up on and name emotions in others 
 
 

1  2  3  4  5  I respond in ways that resonate with classroom climates 
 

1  2  3  4  5  I have connective conversations in my classrooms often 
 
 

1  2  3  4  5  I can sense what others feel without them saying so  
 

1  2  3  4  5  I adapt responses to match what I read others feel 
 

1  2  3  4  5  I am respectful and non-judgemental of other’s feelings  
 

1  2  3  4  5  I establish and sustain genuine connections with others 
 

1  2  3  4  5  I can read the emotional temperature of others 
 

1  2  3  4  5  I connect and empathise even if others provoke me 
 

1  2  3  4  5  I stay connected even during a difficult situation 
 

1  2  3  4  5  I always balance task-focus with class relationships 
 

 
 
 

 2. After you score the checklist, track back and mark statements you think may give insight 
into your current EI style. Then reflect on: 

 Why is this particular statement intriguing, significant or worrying for me?  

 What does it say to me about my current EI leadership approach? 

 What development needs or other issues about leadership does this bring up for you? 

 
 

 See if you can identify some Connectivity areas for yourself to explore further… 

 

1.  
 
 
 

2. 
 
  

3. 
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Connectivity is a basic primal urge we all feel to belong, 
be liked, needed, respected, supported, understood 
and in-synch with people around us. By our very nature, 
we're social beings first.  

 As individuals, we need Emotional Intelligence to 
understand and manage our own emotions, 
navigate relationships and moderate interactions 
we have with other members.  

 As social beings, we need Social Intelligence to 
connect, get along well with others whether they're 

colleagues or classmates – to be able to read what’s going on for each other, cope with the 
inevitable conflicts that arise and offer support, caring and compassion in times of adversity 

 It’s also vital for emotional and physical well-being.  Humans are born to connect. It’s hard-wired 
into every single synapse. We all crave those times when we feel really close, wired-in or 
hooked-up to another person.  

 ‘Attunement’ – being on the same feeling wavelength as someone else – is self-confirming and 
emotionally comforting.  Lack of it can be emotionally stunting. 

 

ä Connectivity comes first. If you can’t connect with students, you can’t do much else 
with them either – influence, persuade, problem-solve, motivate or even support and 
console. It helps us work in well with a team in a number of practical ways.  

 Reading where people are coming from feelings-wise is at the bottom of good relationships, 
getting along well with others and it makes good classroom sense too.  

 To influence, inspire and teach, create a connection so students trust what you have to say and 
pay attention. The weaker your connections, the harder it is to get your point across. 

 

Edward Hallowell at Harvard Medical School, says that a connective moment “has two 
prerequisites: people’s physical presence and their emotional and intellectual attention. 
“Close interaction extends to the chemistry of our brains (because) positive contact reduces 
blood levels of the stress hormones epinephrine, norepinephrine and cortisol. People emit 
the hormones oxytocin and vasopressin which promote trust and bonding and contact 
between people stimulates 2 important neurotransmitters: dopamine, which enhances 
attention and pleasure, and serotonin which reduces fear and worry.”  Edward M. Hallowell “The 

Human Moment at Work” in Harvard Business Review Jan–Feb 1999 

 
 

 Research shows making time for connective moments is calming, restoring and healing – for 
both of us, and can be a great stress reliever.  

 It insulates us from toxic emotions, counters the effects of stress by calming bodily reactions 
and it’s a more constructive way to handle hostility and aggression than head-on arguments 

 

“Connecting may be pivotal in stress relief. Without (it) we are more vulnerable to toxic 
emotions – both our own and others. (It) has a constructive effect on neurological 
functioning, well-being, physical health, personal relationships and counters the 
physiological and psychological harm done by stress.” In Becoming a Resonant Leader McKee, Boyatzis 

& Johnston p.38 
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We’re often not present enough to notice connective moments and they can easily slip past our 
awareness amidst daily pressures, distractions and busyness. These are times our limbic systems 
tune in and resonate with each other. 10 seconds or 10 minutes – the effect is the same. We’re 
highly empathetic. We’re on the same wavelength as someone else – and it's calming, healing, 
restoring and emotionally comforting.  Lack of connective moments can be emotionally stunting.  

ä EI teachers are alert to connective moments – times students are engaged, happy, or 
we're simply both on the same emotional wavelength and connecting comfortably...  

 1. Recollect a few connective moments you’ve had in your classrooms.... 
           

 What were these moments? 

 

 

 

 

 

 What feelings came up before, during, after?  

 

 
 
 

 What was said/done that increased 
connectivity? 

 

 

 

 

 

 

 What are the ingredients of a connective 
moment? 

 

 
 
 

 
 

 When was the last time you had a connective moment in class? How often do they happen? 

 What helps or hinders you connecting with your students or colleagues? 

 
 
 

 
 

 2. Once you’ve reflected on this individually, why not come together with colleagues and 
share your connective classroom moments. Make lists of things that HELP and HINDER 
classroom connectivity and talk over strategies for strengthening this. 
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ä The case for EI in classrooms is basically: good moods equal good achievement, 
behaviour and relationships. Bad equals poor achievement, relations and behaviour.  

So the choice is simple. You can model good emotional management to help set patterns that will fit 
students out for life, or you can model poor patterns, ignore that you are an emotional role model 
whether you mean to be or not, and reap the consequences.  

Daniel Goleman cites Yale University findings that 
‘emotions may spread like viruses’ between people. 
We catch them from others – or pass on our own – 
just like colds or flu except it's much quicker. It’s 
called ‘emotional transference’ or ‘contagion’. For 
instance: 

 Cheerfulness is most catchy. Laughter's highly 
contagious. But bad moods are also infectious.  

 When you blame, people are likely to blame 
you back. If you criticise someone, don’t be 
surprised if they start criticising you too.  

  
 

ä Mood transference has immense implications for classroom climate/management... 

A teacher’s moods may be the biggest factor for positive or toxic learning climates. Teachers exert a 
powerful emotional pull on students’ feelings. Bad moods and good moods are transmitted around 
workplaces – and research has established a connection between bad management moods and 
poor employee performance, which can extend to classrooms too.  

 When we manage moods and behaviours well – we’re buoyant, positive, supportive, caring or 
connective. Other people feel understood, cared for and validated. We ‘resonate’ with them.  

 This is known as ‘resonance’ – how much 
rapport, likingness and emotional connection 
there is between people.  Studies show the more 
resonance there is between teacher and 
students, the more students feel friendly, happy, 
enthused, interested and focused.  

 The reverse applies in classrooms too. An angry 
or critical teacher can lead to apathy, fear, 
withdrawal, lack of focus and safety in 
classrooms with a consequent impact on 
learning. This is dissonance. 

 

We all know when people feel down emotionally, concentration is difficult, the tendency to make 
mistakes increases and their work is likely to be less productive than when they feel good and work 
at their best. Disrespectful, abrasive behaviour is a signal your classroom is in trouble. There’s a 
host of over-charged emotional behaviours that create ‘dissonance’ and interrupt learning. 

Teachers set the emotional tone and climate for their classrooms whether they like to think so or 
not. So a central part of your role is to help people in your class develop crucial emotional 
competencies and life skills around self-confidence, self-respect, self-worth and caring for others.  
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While traditionalists complain of the need to revert back to 
the good old 3 R’s, they fail to see how the 3 A’s need fixing 
first: Anger, Anxiety and Apathy. Or if that’s not good 
enough, what about a remedy for the 3 D’s: Despair, 
Despondency, De-motivation? Toxic emotional states like 
these are clogging-up the learning climates in our 
classrooms and workplaces in alarming ways. Conversely, in 
classrooms where real progress is being made, more positive 

emotions tend to be present in both teachers and pupils. 

 
ä In terms of resonant and dissonant emotional classroom climates, there's things that 

teachers do – or students do – that create positive emotional states for learning while other 
emotions get in the way. For example: 

 When students feel frustrated, bored, resigned to failure, foolish or unconfident or if teachers 
feel insecure, angry, defeated, detached, remote, resigned or unchallenged, learning takes a 
backseat and is less effective.  

 Unsurprisingly, research into memory retention reveals we store and recall things better when 
learning is associated with positive emotional experiences. To raise levels of learning, we need 
to target positive emotions and develop learning activities and strategies that are emotionally 
resonant and engaging. 

 
 

ä The main difference between traditional teaching and teaching EI is your role in class 

 Traditional classroom teaching focuses on managing – the primary concern is controlling 
and directing students. With EI, think of yourself as more of a "facilitator," a person who guides 
the group, minds the process and helps people learn by themselves. 

 Traditional approaches centre on what you teach and how you teach it. With EI, who you are 
and what you personally demonstrate is a great part of what you are teaching.  

 Students observe, both consciously and unconsciously, and experiment with behaviours they 
see.  Start by seeing yourself as a role model. 

 

The biggest challenge to integrating EI into the classroom is remembering that emotional schooling 
is a priority in the midst of subject-fixation.  Some other challenges include managing my own 
emotions and taking time to mindfully model constructive and appropriate emotional responses 

 

Teachers may not always appreciate the influence they have but they are very important people in 
children’s lives. They may say or do small things they hardly notice themselves, that can have a 
significant and lasting impact on the children with whom they work. 

 1. Touchy Times?  People who come to class constantly cranky or in bad moods – teachers or 
students – can expect to create a toxic climate if this continues over the long term.  

 Have there been times when you’ve been guilty of negative mood transference in class? 
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  Try to recollect a few situations in details in detail….. 

 
 
 
 
 
 
 

 

 
 

 

 2. Emotional Assets and Liabilities. Note emotional patterns and behaviours you believe are: 

 Emotional strengths – students or colleagues would appreciate this about you. They have 
a positive effect for you and others. You might note down aspects of personality, behaviour 
etc. For example, “I am at my best with people when…” 

 Emotional liabilities – these have a negative effect on you or others. People may find this 
disturbing/troublesome about you. For example, “On a bad day, I can be at my worst with 
people when…” Again note down traits, behaviour, etc.  

  

Emotional Assets – Positive   Emotional Liabilities – Negative 

 

 

 
 
 
 
 
 
 
 
 
 
 

 

 

 
 

 3. Think about the way you are in class – how you typically relate to students, how they 
relate to you. How you approach your classrooms and how you handle stress and pressure.  

 What words have others used to describe your personal style and behaviour in class?  

 What specific behaviours do you tend to favour in class? Think about their impact on others. 

 What about how you respond to disruptions, or handle difficult students or situations?  
 

Emotionally Resonant Behaviours? Emotionally Toxic Behaviours 
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 What emotional states are most prevalent in your classroom(s) and what is their impact? 

 Use this tool to register your own emotional states in class with various student groups 

 Record your impressions of what emotions you see in your class and their frequency 

 If you’re game, distribute to individual students and ask them to fill it out for your class 

  

 1. Look over each word-pair. Circle words that most aptly describe most predominant feeling 
states you experience in this class at the moment. Don’t circle a word in every pair – only ones 
that emotionally ring true for you. 

 

Excited / Bored Glad / Sad Accepted / Left out Good / Bad 

Treated fair / Picked-on Listened to / Ignored Energised / Lethargic Peaceful / Upset 

Happy / Angry Involved / Removed Positive / Negative Clear / Confused 

Focused / Frustrated Challenged / Routine Valued / Ignored Significant / Overlooked 

In control / No control Animated / Lifeless Productive / Worthless Decisive / Distracted 

Controlled / Free to act Creative / Cornered Supported / Intimidated Belonging / Alienated 

Interested / Indolent Connected / Isolated Included / Excluded Satisfied / Restless 

Appreciated / Passed-over Fulfilled / Empty Enabled / Disabled Empowered / Lost 

Manipulated / Managed Directionless / Lead Motivated / Immobilised Powerful / Weak 

Confident / Insecure Dedicated / Indifferent Exhilarated / Listless Intrigued / Dull 

Open / Closed. Joyful / Cranky Energised / Stressed Growing / Stuck 

 
 

 2. From the words you have circled, write down: 

…..The top 5 positives:  

1.   2.  3. 4. 5. 

 

…..The top 5 negatives: 

1.       2.       3.       4.       5.      

 
 

 What do your word choices say about your current level of happiness in this class? What 
factors seem to contribute to this? What can you do about this? (Note space next page) 
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 Write down your thoughts here… 

 

 

 

 

 

 

 

 

 

 
 

ä Emotionally safe classrooms are a key precondition for learning, growth, creativity, 
focus, emotional balance and constructive behaviour.  

Conversational safety has a lot to do with how much connection 
and rapport there is in any classroom. The main idea behind 
psychological safety, Carl Rogers once said, is feeling that we 
are being treated with ‘unconditional positive regard’.  

                  Learning & Emotional Safety 

“A fundamental goal of education is to foster children's 
ability to learn how to learn. We know that virtually all 
forms of learning take place within the context of a 

relationship and that it won't happen unless a child feels safe -- safe enough to listen to 
himself and others, to be curious, to ask questions, to express what he knows and does 
not know. Educators may differ on how they seek to establish that basic sense of 
security but, once there, it has a profound effect on how students feel about themselves 
and the learning process itself.”  Jonathan Cohen, Educating Minds and Hearts: Social Emotional Learning 

and the Passage into Adolescence   

 
 

 In class interactions, we bump up against each other. We encounter ‘difference’ – in the 
way we express points of view, signal dissent, show enthusiasm, take on a task or even 
share humour. These encounters can be intriguing, insightful, invigorating or, equally – 
annoying, anxiety-ridden or intimidating. 

 When we feel connected and respected, we’re likely to feel good and safe about it and be more 
willing to stay in dialogue. When our defences go up, emotions run hot and we’re likely to be 
hijacked by them. They start to control the conversation and our rational brain takes a backseat. 

 

 I'm sure you know more, but here's some ways teachers can create emotionally safe 
classrooms: 
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 Foster positive relationships by being respectful, understanding 
and compassionate to people in your class – by listening carefully 
to them, and by responding to their needs and feelings.  

 Provide targeted, positive feedback on successful elements of 
work people in your class complete. Positive classrooms have 
many ways of acknowledging students’ capabilities (for example, 
through teacher comments and display of students’ work). 

 Keep your suggestions for improvement for another time – 
separate from praise and positive feedback conversations (many 

people wait for the BUT or what you could do better bit – which negates the praise).  

 Affirm accomplishments and give feedback in non-competitive ways (eg. NOT your report was 
the only one in this class that showed any idea of what I was looking for….) Researchers have 
found that students’ emotional and academic functioning improve when caring and respectful 
teachers support students’ competence in a non-comparative and non-competitive way,  

 Work on the positive side of people in your class – not their negatives. This is known as 
appreciative coaching. Communicate your confidence that they can do it, combined with 
support, encouragement, and providing opportunities for small successes  

 Encourage self-confidence and provide opportunities to take risks without penalty, fear of failure 
or embarrassment. If you encourage people in your class to answer a question or say what they 
think – don’t come back with invalidating comments like “No – that’s not right or That wasn’t 
quite the answer I was looking for” 

 It is also important that people feel you‘ll manage classroom relationships among students in 
ways that protect their integrity and right to learn without fear of ridicule or humiliation (e.g., 
where classroom norms for interacting include respect rather than put-downs).  

 Keep cool and don’t lose it. Strife or fear creates a negative “affective filter” that interferes with 
students’ abilities to process new information and to perform (Pennington, 1996). Being intimidating, 
overly harsh, critical or threatening to one person in your class actually makes it unsafe for 
everybody – not just the target of your ire. 

 

 Which of these do you do to create emotionally safe classrooms? What else do you need to 
stop or start doing? 

 

 Write down your thoughts here… 
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 INSET 6: Characteristics of a Positive EI Classroom Climate 

ä Here's some characteristics of a positive EI Classroom Climate... There's 3 rows left 
at the end to add your own specifications. 

Safe: ‘No damage done here’: Free from fear of physical, psychological/emotional 
pain and abuse. Free from threats, force, punishment, coercion, manipulation, 
pressure, stress, intimidation, humiliation, embarrassment or invalidation. 

Respectful: ‘It’s OK to feel different’: Students and teachers habitually respect each other's 
feelings, emotional needs, beliefs, values, sense of self and uniqueness. 
Preserving a sense of people’s dignity is a key consideration in all classroom 
interactions and activity. 

Connective: ‘We’re connected and care’: Students are treated individually. Their individual 
emotional patterns, learning styles, needs, talents, potential and interests are 
nurtured and supported. Student’s feel cared about and connected to each other 
and their teacher. There are clear class bonds and positive relationships 

Feeling-

Centred: 

‘We get emotional’: Students and teachers care about each other’s feelings. 
Feelings are expressed, valued, discussed, validated and creation of good 
feelings is seen as positive enablers of learning. Emotional literacy skills are 
integrated into all curriculum activities. 

Label-free: ‘No name-calling here’: Students are not categorised or labelled either by the 
teacher or classmates as rude, inadequate, last, unmotivated, disinterested, 
detached, complacent etc. Positive self-talk and self-esteem is encouraged and 
learned – and students are shown ways to manager learning 

Stimulating: ‘We’re real and relevant’: Activities are relevant/meaningful/practical to 
stimulate students’ natural curiosity and need to learn and apply to real 
situations/problems in their lives. Life skills, relationship skills and emotional 
skills are taught. 

Free: ‘It’s your choice’: Students have real choices in terms of what they learn and 
how they learn it. Participation in activities and lessons is voluntary. Students do 
things because they want to – not because they have to 

  

 
 

  

 
 

  

 
 

 

 To what degree are these sorts of things present or absent in your classroom? 

 What is the emotional impact of this in terms of engagement, interest and challenge? 
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 Look over this list of ways we make students feel unsafe with loaded language inadvertently 
(or indeed, purposely) used at times. Note times when you have said or done this sort of thing 

 Ways we make students feel unsafe in class When have I said this? 

1. Express your feelings, say what you'd like to see, and 
seek cooperation rather than issue commands.  "I feel 
uncomfortable when we say hurtful things. I'd really like you 
to think about how others feel." NOT 'Don't talk to people like 
that!" "I'm having trouble with everyone talking over the top. 
Can you help me by waiting your turn to speak please?" NOT 
"Be quiet and wait your turn!" 

  

2. Acknowledge student feelings – never invalidate by 
telling them to think, act or feel differently or say they're 
over-reacting. "Just be quiet." "That's no way to act." "You 
shouldn't see it that way." "You need to be more focused.” or 
"Stop crying"  TRY "It looks like something's upset you – do 
you want to tell me about it?" 

 

3. Own your own feelings rather than blame them on 
students or make them feel blamed or judged: "I felt 
embarrassed when the principal came in" NOT "I told you 
to..." “If only you weren’t so…”, “Surely, you could have...”, 
“Didn’t you ever think..?”, “You always...", "Can't you just..." 

   

4. Don't label, insult, use sarcasm, threats or standover 
tactics. Label your feelings not the students. "I'm getting 
impatient" NOT "You're too slow". "I'm concerned about why 
you aren't doing your homework," NOT "You're just lazy.". 
Avoid labels like "‘You’re disruptive, a trouble-make" or 
orders like "Stop being disrespectful"  

 

5. We point to their failure to communicate – assuming a 
superior position and implying they need to work on their 
communication skills, ‘That’s not the way to say it!’, ‘You 
aren’t making sense!’, ‘You need to listen more closely...’  

 

6. We hide implied criticism or the need to control behind 
‘phoney’ advice: ‘If I were you, I’d…’ which really means 

‘Why can’t you just see things the way I do.’  

 

7. We bring up past history, which distract from dealing 
with what happened just now: ‘This is just like the time 
when…’, ‘You’re not going to be like this again...’ 

 

8. We consciously (or un-), use blatantly negative facial 
expressions or other accusatory non-verbals – tone of 
voice, expressions of distaste, scowling, frowning, wrinkling 
our brow, flaring our nostrils, putting our hand up in their face, 
shaking our fingers, arm on hips etc. 

 

9. We display passive aggression and withdraw – being 
unresponsive, refusing to speak or engage; killing the 
conversation with stony silence; or look or say things like 
“Don’t ask any more ridiculous questions like that in my class!” 
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 INSET 5: Troublesome Classroom Emotions 

 1. Pay attention to those who behave well. Recognise, praise and say precisely what you 
liked about the behaviour, attitude or value displayed. People always feel better when they know 
precisely what it is that they did well. That way they can repeat that behaviour more easily. 

2. Ignore misbehaviour. Reward and recognise good behaviour, not bad. Most class time 
can be spent giving negative attention to bad behaviour. Create a behaviour target board for your 
class. In the centre are behaviours you will do something about (they are harmful or destructive).  
Spiralling out, at the edges are behaviours you will simply try to ignore or downplay. 

3. Create class groundrules collectively. Some workplaces identify what we call above-and –
below-the-line behaviours. Above the line are constructive behaviours we want to encourage, 
Below the line are behaviours we will not tolerate. Doing this exercise with a whole class at the 
beginning of the year provides a behaviour indicator for everyone. 

4. Don’t escalate Amygdala attacks with confrontation. Use calm-down strategies on 
yourself first. Rather than confront, ask a question about what is happening for the person and 
what they need/want. This appeals to their rational brain. Escalating confrontation in front of other 
class members is distressing and demonstrates poor emotional management. 

5. Challenge poor behaviour, but don’t judge people. Make people think about their 
behaviour (eg What happened just now?) but judgements about it only raises defensiveness (eg 
That was inconsiderate/inappropriate). Try asking them how they are feeling about the lesson and 
why they are feeling that way. Don’t invalidate their feelings or personality or even motivation.   

6. Train yourself to use distraction activity. This might be to move some equipment, tidy your 
papers, walk to a particular spot in the classroom and back, and so on. This provides you with a 
greater chance to react with your thinking brain to troublesome behaviour. 

7. Be flexible – have a repertoire of activities. If class members are feeling restless, or looked 
bored, arouse or re-engage them by changing the activity. Have a number of strategies available.  
Innovate and resonate. Boredom or perceived irrelevance is a great contributor to disruptive 
behaviour. Innovate. Don’t do the same old, same old lesson plans and activities. Refresh your 
approach. Challenge yourself to make it resonate with people 

8. Calm and quiet classrooms. If you are shouting out instruction or appearing frazzled, this 
will be picked up by the class and amplified back to you. Give your instructions in a calm fashion. 
Try to avoid shouting and appearing angry. Show that you have control over your own emotions. 
Quiet does not extend to whisper – noisy classes can mean they’re energised and motivated. 

9. Say you are going to stop whatever you are doing and focus on what just happened. Do 
not assume this person is being deliberately provocative or disrespectful. Use empathy to focus 
on what is going on for them – not how this is making you feel. Ask them: “What happened just 
then – what did you just say/do?”  Ask then what could they have done differently and/or what 
could they do differently next time? Field as a question to the rest of the class? 

10. Ask "What do I really want?" It may be the most centering question you can ask yourself. 
As emotions kick in, your focus moves away from getting good outcomes to less-noble motives 
like putting them in their place or proving them wrong.  Can you calm through asking: “What is 
really upsetting me (or them) or by focusing on what do I really want from this situation?” 
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ä Sensing what others feel without them saying so is the essence of empathy. We 
often say we can ‘read other's  emotions’– this is empathy in action.  

It's your emotional guidance system or social radar. 
Research has isolated spindle cells, designed to read others 
at the chemical level.  

They thickly connect our Orbito-Frontal Cortex (OFC) – the 
likingness centre – to our limbic system and light up as the 
OFC processes whether we like someone or not. Before our 
thinking brain decides, our OFC via the spindle cells’ 
connection has often already made up our mind for us!  So 
‘likingness’ is one important basis for real empathy. 

You can see empathy in action. Watch closely. People incline toward each other, they nod more 
vigorously, tension goes out of their bodies. They may even begin to mirror each other’s body 
posture, hand gestures, facial expressions or tone. There’s an aura of relaxed attentiveness and 
listening without interrupting goes up. It’s a limbic tango.... 

Limbic Tango – The Physiological Basis of Empathy 

Whether they’re a staff member, parent, or student or principal – 
the person you’re talking to will be telling you about their 

situation. As they do, you notice a tone in their voice, a facial 
gesture that gives away the fact there are feelings mixed up with 
their story. There always are. And if we want to connect with them and do something about 
building or maintaining the relationship, you’ve got to connect first. This takes empathy. “The 
ability to empathise,” according to Daniel Goleman, “stems from neurons that read another 
person’s face and voice for emotion and continually attune us to how someone else feels as 
we speak with them. One term scientists use for this neural attunement is ‘limbic resonance’.”  
Daniel Goleman The New Leaders p. 60 

 
 

ä Empathy is a keen awareness of other people’s needs, feelings and thoughts – being 
able to see reality the way they see it and to sense how they’re reacting. 

 It’s about being able to pick up on where someone else is coming from feelings-wise (even if I 
don’t agree with it). By being empathetic, we can often head off and calm emotional outbursts 
from others and say and do what’s appropriate. 

 Being empathetic means suspending judgement and engaging others with unconditional 
positive regard, even if what they’re saying is blaming or accusatory. It’s about not being 
hijacked by someone else’s emotions – it’s about connecting with them. 

 Empathy is not about agreeing with someone else or feeling what they’re feeling. It’s being able 
to see where they’re coming from (even if I don’t agree) 

 

Whether we like it or not, our brain’s limbic radar is constantly taking in information from others 
about their emotional state and helping our brain respond to it.  

 When a student or colleague feels agitated, panicked, jubilant, doubtful, hesitant, determined, 
curious, responsive, lethargic or hostile, this is important information to pick-up and respond to – 
and research shows those with high EI are better at picking up empathic signals. Other research 
shows anyone can actually improve the accuracy of their readings by mentally exercising their 
limbic radars.  
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 Our orbito-frontal cortex (OFC) is specially connected to our eyes. It’s a key brain part for 
emotions-matching and empathy. As Goleman says “when two people’s eyes meet, they have 
interlinked their orbito-frontal areas” (Social Intelligence pp 63-64) which may not go down so well to 
say in your next romantic encounter, no matter how brain-correct it be.  

 Connect, collide, conflict? The OFC decides whether this contact is going to be like, love, loathe 
or leave. It’s powerful, because it connects 3 major brain parts – the cortex for thinking, the 
amygdala for threat assessment and the brain stem for automatic action.  

 Among other things, the OFC is our ‘friend-or-foe-o-meter’. It tells us whether we find another 
person agreeable or not. The more it lights up, the more warmth we feel toward someone else 
as it assesses, through spindle cells, aroma which is linked with liking or disliking.  

 Well before we even know what we’re looking at and way before our thinking brain decides, our 
OFC via the spindle cells connection has already made up our mind for us and told us whether 
we like or not! 

 Those lacking in empathy often act in ways that further antagonise or upset people and create 
more difficulty. Ironically, without the ability to sense our own feelings, we can be hopelessly out 
of touch in terms of sensing other people’s. 

 

 

Through empathy, we can engage others with unconditional positive regard – being compassionate 
yet not allowing yourself to be hijacked by someone else’s emotional routines. It’s not about ‘taking 
care of’ – it’s about connection!  Empathy isn’t just all about other people. It also seems to be a 
balm for anger – both ours and other people.  

 Reflect on your experience of empathy. This is not an exercise you may be readily able to do 
in one sitting. It may take reflection and you may want to come back to it several times over time 
as thoughts or memories come back to you.  

 As this diagram shows, we experience 5 distinct stages or levels of empathy ranging 
from lack of empathy or even antipathy, through to real compassion.  

 At the first level, we pick up feelings of someone else, 
but our rational brain ignores or tunes out your emotional 
radar. You may be more absorbed with your own feelings, 
feel disinterested, disinclined to empathise or not care 

 At level 2, you intellectually understand what’s going on 
for someone but not connect with them emotionally. 
Neither level 1 nor 2 are empathy since our feelings are 
not engaged.  

 NOTE: Neither level 1 or 2 are real empathy since our 
feelings are not all that engaged  

 At level 3, I can read accurately what the feeling or 
emotion is for the other person, though I may still choose 
not to try to connect with them. It does move me though. 

 Level 4: I do something with my radar reading, I respond to a person’s unspoken concerns or 
feelings in a way that resonates – you’re in tune with them. This is a higher level. You not only 
understand the issues and concerns behind another’s feelings – but you can enter their world 
and see and feel things through their perspective.  
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 Level 5 is the state of compassion. I care about how others feel. I emotionally/intellectually 
understand and identify with what they’re going through and I’m willing to act on that. 

 

 What levels of empathy do you experience most in your classroom(s)?  What do you 
typically do or say to empathise? What situations evoke these responses?    

  

Levels of Empathy RECORD TIMES YOU’VE DONE THIS... 

1. Apathy: Consciously or unconsciously I don’t 

want to connect with others. I don’t care how 
others feel. 

 

2. Intellectual Understanding: I understand 

or know intellectually how others feel and perhaps 
can even conceptualise their suffering but don’t 
seem to feel real emotional empathy for them. 

 

3. Reading Feelings: I understand, read and 

feel what others experience and feel. But I may 
still tend not to act on this, or say anything to them 
to connect. 

 

4.  Emotional Empathy: I respond to a person’s 
unspoken concerns or feelings in a way that 
resonates. I often connect with them and offer 
support. I feel what they feel and connect or 
respond to them in some way. 

 

5. Compassion: I have unconditional 

compassion and emotionally identify with and 
want to help even though they may be hostile. 

 

 

 What situations evoke these responses? What conditions change your level – for example, 
whether I like the person? Whether they have regard for me? Whether I respect them, etc? 

 What helps/hinders your empathising in class? What could you do to raise your empathy level? 
            

 Empathetic situations for me? 

 

 Conditions for my level of empathy  

 

 

 Helps and hinders to empathy in class? 

 

 

 How to raise my level of empathy 
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This tool has 7 connective practices that can increase your empathy in class. They're listed in an 
order that roughly reflects the sequence in which they come into play as you empathise and connect     

 Go through the ideas individually first and note down things against each practice like: 

 How often do you enact this practice in your classrooms?  

 When was the last time you did something like this? What did you say or do? 

 

 You can also rate your yourself on a scale of 1-5 with: 1 being never…  2 seldom… 
3 now and again…  4 fairly frequently… and  5 very frequently.  

 

Connective Practices… What do you do? 

The 1st practice: Careful Attention... 

Empathy starts by caring enough to ‘be present’ and pay 
attention to what’s going on for others in your class so people 
feel noticed, heard and understood. Attention and intention go 
together. You have to intend to show concern and consideration 
for what others may be feeling and intend solely to want to 
connect with them. The opposite is being self-absorbed or 
adopting a ‘no time or care-less’ attitude  

Me  

 

 

The 2nd practice: Connect  

You now take those extra few moments to empathise, say 
something that acknowledges you’re picking-up on what the 
other person is thinking or feeling (eg. “Seems like you feel/think 
that…”) It’s about making the time to spend with them and 
having enough genuine interest to add that extra question or 
comment that shows you care (eg. “Tell me more.”, “I really want 
to hear”, “Is there a way I can help?” or “I was concerned you 
might feel like that…”).  

Me  

 

 

 

 

The 3rd practice: Concentrate on them  

This practice is summed up by FUN: Focus on Feelings, 
Understand Needs. Make yourself focus purely on how the other 
person feels or thinks. Concentrate on their needs – not yours. 
Listen with intention to understand and connect with them, NOT 
with intention to judge their sentiments (eg “They shouldn’t feel 
like/say that”).  Put your feelings and thoughts aside. Focus on 
them.  

Me  

 

The 4th practice: Control your thoughts  

This practice is summed up by WAIT: What Am I Thinking? and 
What Am I Telling myself? The thoughts and stories that come 
to mind while we’re supposedly listening to someone, can block 
the act of empathising – especially if we entertain ugly stories 
about the other person (eg ‘They’re so difficult, disrespectful’ 
etc).You’re trying to listen from their viewpoint, not yours. This 
means ridding your mind of judgemental thoughts that are a 
great disconnector.  

Me  
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Connective Practices… What do you do? 

The 5th practice: Confirming and Consoling  

This isn’t about sympathy, pitying or false-hope. It’s about 
offering encouragement, appreciation, reassurance or comfort. 
The practice is situation-specific. It may be of use some times – 
for instance, if you detect self-doubt, defeat, hopelessness – but 
not others. Appreciate their effort or way of doing things – even 
if it did cause consternation. Value them, their talents, attributes 
or contributions. Recognise potential instead of just mistakes 
and limitations  

Me  

 

The 6th practice: Contribution and Concern 

Again this practice applies in certain situations, but not all. 
Instead of stand-back-and-blame, connect with their concern. 
We often want to push past these See how you may have 
contributed to whatever’s going on.  Ask yourself: What have I 
done/not done to help create this situation? Then say it: “You 
know, I’ve probably contributed to this situation too by…..” Offer 
forgiveness to get past emotional blockage.  

Me  

 

 

 

The 7th practice: Compassion  

Compassion is the active end of the empathy scale. It’s 
genuinely wanting to help others with no exceptions because of 
prejudices or bad feelings we may hold. Here’s a few ideas. Be 
there for them. You may not be able to help them fix it, but the 
most basic compassionate action you take is to show 
understanding and be interested. 

Me  

 

 

 

 
 

For most of us, our first formal exposure to conversations was 
home and classroom. Those conversations your teachers had with 
you as a student probably had a lot to do with what you learned or 
didn’t, how you felt about it, as well as how this learning happened.   

ä Conversations are the fundamental way we connect 
with each other. Through connective conversations: 

 We resonate emotionally with people around us – we get in tune with their feelings and create 
positive and affirming emotional climates which support good work and learning.  

 We make our students feel acknowledged, understood, cared for and valued. We also inspire, 
energise, intrigue, provoke, arouse, enthuse and motivate,  

 We build positive class climates, form emotional bonds which help us or others regain energy 
and focus, create trust or encourage each other to show initiative or ask for help  

 Set the emotional tone that ultimately determines the learning culture and emotional climate of 
classrooms, schools and workplaces.  
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Connectivity has a lot to do with the way we talk to each other, how we come across to 
others and how much respect, positive regard and collaboration there is in a classroom. 

Conversations teachers have with students have a lot to do 
with what is learned as well as how this learning happens If 
students aren’t taught basic conversational skills and tools, 

much learning remains closed to them – not to mention the 
development of life skills, social skills and self-mastery.  

 
 

Many teachers talk about conversations as a scaffold for 

learning. It’s a good metaphor. In building terms, a scaffold is 
an external structure bracing another one that’s being built.  It’s precisely the role conversations 
play – they’re a mechanism to shore up whatever’s being learned.  

 Much scaffolding great teachers use takes the form of classroom conversations – learning 
dialogues where teachers and students share their thinking and explore ideas together. On the 
other hand, many teachers we meet end up admitting that they rarely see much evidence of real 
learning conversations in classrooms. It seems they’re still a relatively rare species 

 When students enjoy classroom conversations, they feel connected, engaged, curious and 
motivated – conditions that give them the best chance of being open to learning. When 
conversations aren’t effective, relationships suffer, learning lapses, mistakes and 
misunderstandings multiply and classroom engagement plummets. 

 

It may not be overstating it to say that some student’s lack of participation in classroom activities is 
related to their lack of confidence in mastering etiquette of classroom conversations, or a lack of 
competence of teachers to engage in real, connective learning conversations with their students.  

 
 

Your ability to have more connective, emotionally intelligent conversations is an indispensable tool 
for more effective functioning classrooms.  

Sadly, the reality is often the reverse. Not all students experience connective conversations that 
engage them – and not all teachers are skilled in how to run a real learning conversation in their 
class or how to impart crucial conversational skills to them.  

 1. Think of good conversational moments you’ve had in your classes.  

 What did you do that made them good? What was the outcome in terms of learning? What was 
the impact on class climate?   

 What about not so good conversational moments – what happened then? 

  

 Write down your thoughts here… 
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If you think of classroom conversations as a continuum, with 
directive question-and-answer discussions on one end and real, 
learningful dialogue on the other, most classroom conversations, 
in practice, gravitate toward the interrogational. Why?  

Well, firstly, like managers in workplaces, conversations are seen 

as sucking up too much time when there’s a tight curriculum to 
be delivered in short periods. At a deeper level, we seldom 
question the well-entrenched cultural belief that instruction is 

knowledge transmission. The common tendency is to fall back on the old initiation-response-
evaluation (IRE) conversational sequence, exemplified by question-and-answer type talk. This 
style of conversation puts the teacher up front, dispensing information, and having all the 
answers. And it leaves students in the role of passive recipients. Despite what some say to the 
contrary, that seems to be the way many of us like it!  

Finally, learning conversations are still seen as somewhat counter-cultural or anti-curriculum 
in many school contexts – even though they fit better with current ideas around student-
centred, action-learning. 

 
 

 2. Read through the insert above. Then consider your classroom conversations  

 How connective and student-centred are the conversations you have in your class at present? 

 What kind of conversational climate would you ideally hope to create in your classes?  
  

 Note your thoughts here… 

 

 

 
 
 

 

 3. Here’s a couple of reasons teachers have shared with us for why we see less real 
connective classroom conversation than we’d like to... 

 Many teachers have trouble getting kids to talk at all (No – answering a direct question 
doesn’t count) rather than just respond rotely to random question-and-answer type-talk.  

 There’s also a fear of losing control or deviating too far from the curriculum – ‘What if the 
conversation goes in a direction I’m uncomfortable with?’  

 Some say that a conversational learning approach takes up too much time – and more 
directive techniques are easier to time-manage, direct and get your message across 

 Teachers, especially high-school, say they’re there to teach a specific subject – and it sure 
isn’t conversations! They’re not on the curriculum and it’s not assessed so why do it! 

 A lot of teachers lack the confidence or conversational skills and tools to make the transition 
from information dispensers to facilitators of learning conversations 

 

 What holds you back from using class conversations as a learning tool more. What feeling, 
fears, insecurities or rigidities might you have to overcome in your class and yourself? 

 

 Write down your ideas here… 
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Many classroom conversations are teacher-centred. Students talk to you less or not at all to class 
mates. Do you want to be the centre of the conversation or get students centred on the 
conversation? 

ä There are several practices that can make teachers more connective. This scorecard 
lists some of them. To what degree do you consistently practise these? 

You can use this tool to help assess how connective your current conversational behaviour is in 
your classroom – what you and the people in your class are doing well or what you need to do more 
of, to have more connective and emotionally intelligent classroom conversations. 

 Rate each conversational item on the checklist between 1 and 5, to reflect: 

1 = NEVER do this  2 = RARELY do this  3 = Do this SOMETIMES  4 = ALMOST ALWAYS do this  5 = ALWAYS do this 

Score 
1 – 5  ?   Do you:     The Connective Conversation Classroom Scorecard… 

 
1. Make a conscious effort to acknowledge, build on what people say in class and feed off their 

contributions in preference to just putting forward your point of view or correcting theirs? 

 
2. Throw away the lesson plan if a conversation sparks interest and enthusiasm and go with 

the interest-hook people in your class are responding to? 

 
3. Know when to do more questioning, listening and get class conversations going – rather 

than you talking? 

 
4. Genuinely interested in finding out about the views and assumptions of people in your 

class? 

 
5. Model purposeful conversation (eg. eliciting, probing, restating, clarifying, questioning)  

 
6. Use 2

nd
 position statements to connect with what other people in your class may be thinking 

or feeling (eg. Sounds as if you’re feeling pretty confident about that at the moment) 

 
7. Respond meaningfully – make 'in-flight' changes to conversations that directly relate to 

students’ questions and comments? (Don’t stick to the same script – build on their meaning!) 

 
8. Use conversations to link activities in class with what student’s already know outside it – find 

the right ‘relevance’ hook to lure them into the conversation? 

 
9. Use conversations to connect and find common meaning – construct lessons from common 

understanding of each others’ experience/ideas?  

 
10. Make class-talk warm, personal, collaborative to reduce distance between you and them? 

 
11. Issue conversational invitations, constantly – make them safe, non-threatening (eg. “Who’s 

got another story like that? I’d love to hear more ideas on that”)  

 
12. Value what students say – don’t label it as unclear etc, but validate by restating, praising, 

encouraging (eg. “I hadn’t thought of that. That’s true, isn’t it? “Tell us more about that”).  

 

13. Use conversations to think about thinking – show students how to see assumptions and 
distinguish them from facts (eg. “I wonder what facts would support that? “What leads you to 
think that?”) and model thought processes through think-or-talk-alouds. Do you want to 
teach students how to think or teach them how you think? 
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Score 
1 – 5  ?   Do you:     The Connective Conversation Classroom Scorecard… 

 
14. Reinforce good points and strengths of what people say – not focus on the deficits or lacks? 

 
15. Engage students in practising the protocols of dialogue, show students how to express 

ideas, think together, build on each other’s ideas and challenge  each other respectfully  

 
16. Create conversational artefacts – show how conversations have a point by thinking of ways 

students can prepare physical learning artefacts or products as a result of talking  

 
17. Ask open-ended not leading questions to stimulate openness in conversation. Offer genuine 

encouragement to others to challenge my evidence or interpretations? 

 

18. Show positive self-regard and a sense of likingness to people in your class. Feel we 
resonate with reasonable harmony, no matter what difficult moments or tensions may float 
to the surface. 

 

"Education in our middle schools and high schools these days is rapidly changing. The old 
notion of a classroom where the students are sitting quietly and neatly in their seats, while 

the teacher is up front pouring pearls of wisdom and knowledge into their brains is absurd. 
Reality in the 21st century is quite a different story. Students seem to know that once a 
teacher stands up in front of the room and starts "teaching," not only is their life going to get 
very boring very quickly, the end result will be that there will be more quizzes and tests to fail 
and more opportunities to end up feeling dumber and dumber. So, how do they cope? They 
text their friends or get some sleep, or interrupt the teacher with a myriad of cleverly 
constructed distractions. The teacher who intends to stand in front of a high school or 
middle school class and "teach" is in a constant battle..." 

Paul Bogdan (Student-Centered Secondary Math Teacher) in Student-Centered Learning Environments: How and 
Why  Edutopia see https://www.edutopia.org/blog/student-centered-learning-environments-paul-bogdan  

 

 

ä Perhaps the most difficult leadership challenge teachers face is to design 
classrooms and learning approaches that are truly ‘learner-centred’ – something that 
a lot of lip-service is paid to, but is much more demanding to really put into 
consistent practice. 

In our first PPP Session, I suggested that one 
important way to develop teaching approaches 
was to really listen to student-voice – and this is 
central to student-centred as opposed to 
teacher-focused classrooms. 

 Student-centered  learning 

 Puts students at the centre of their own 
learning rather than teacher telling or 
"covering the content"  

 Needs them to collaborate in it. That harks 
back again to engagement and having a 
voice. 
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 Includes students in planning and designing learning events, deciding things. even assess. 
Voice again in why, what, and how learning experiences happen. 

 Involves a shift from "learn the way I want you to" to "let's co-create learning based on your 
needs and what's relevant to you.". It's about relevance for learners. It's about gearing methods 
to students' interests and needs. They need to understand and accept why something matters 
before they learn it and you saying 'because its important' may not always cut it 

 Means students being involved in choosing the learning focus around content (inside curriculum 
in most cases) and letting their interests drive this. A useful and simple strategy is to just ask 
what students want to explore (student-voice again) 

 Gives students a say in negotiating choices in way to learn and activities to learn through and 
giving them the chance to take charge and lead activities. For example, learning is understood 
and internalised through ‘action’ applications. 

‘Most of us have experienced the authority-centred approach to problems in the way were 
taught as we progressed through the educational system. Teaching in its authoritative form 
exposes the child to theories, techniques and rules, and requires the child to prove the 
accurate reception of this information through testing....Teaching in short is organised for 
the adults in the system”  Charlotte Roberts Schools that Learn p. 417 

 

 

Learner-centred learning is based on the notion that students aren’t simply passive recipients of 
knowledge, but actively engage in constructing their own meanings. In many classes, when you dig 
below the surface, what looks like learner-centred teaching really ends up being a more subtle 
version of ‘teaching-centred’ learning.  
 
 1. Rate items on this checklist on the next page. Tick those you could adopt (or do more of):  

1 = Little or no learning application to my school team/classroom  

2 = Some learning potential in adopting this strategy 

3 = Great learning benefit to my school team/classroom 

 
 

 2. Then make some notes on the range, quality and effectiveness of learning strategies 
used in your classroom/school. For example: 

 How well are current learning strategies designed, implemented and maintained? 

 Do you have ways of assessing the effectiveness of various learning strategies? 

 Are learning strategies applied systematically and consistently or is it ad-hoc? 

 

 Make notes about current learning strategies… 
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Learning Strategies 

Checklist 

1 = Little or no learning application to my school team/classroom  

2 = Some learning potential in adopting this strategy  

3 = Great learning benefit to my school team/classroom 

 

 Students take an active involvement in and responsibility for their own learning 

 They apply their learning in new and different contexts and situations 

 They learn through collaborating in teams on projects that intrigue and challenge  

 Real-life situations are used as focus for application of learning/problem-solving 

 They actively engage in the examination of issues and discovery learning 

 They analyse and challenge issues through dialogue and skillful discussion 

 Initiative, curiosity, creativity and posing and exploring of questions encouraged 

 They experiment with ideas and develop their own theories and try-out actions 

 They are shown how to reflect on their own thinking/learning processes  

 They gather, evaluate and present their own evidence of actions taken 

 Teachers act more as guides and facilitators of the learning process  

 Multiple sources and a diverse range of resources are used to stimulate learning  

 Teachers model supporting, respectful interactions and conversational behaviour  

 Teachers look for opportunities to integrate learning across subject areas  

 Extended topics are used to explore a range of different learning senses 

 Teacher expects and values different ways of knowing and showing learning  

 Extending learners’ capabilities to judge their own progress and growth.  

 Negotiation being practiced in classroom and non-classroom interactions  

 Futures thinking reflected in ‘what if…’ language, questions and possibilities 

 I listen to student voice and pay attention to feedback and suggestions  

  

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

1     2     3 

 

ä Emotionally Intelligent teachers know connection comes first 
– you have to connect with people in class before you can do 
anything else you want to do…  

Everyone has things to express. But many of us become pre-occupied 
expressing our own views or feelings and neglect to acknowledge 
others. It's all too easy for teacher to get caught up in lesson delivery 
and talk-and-tell mode and forget to connect with their students first.  

Connection means acknowledging any positive indication you’re trying to connect with and 
understand the sentiments of others. Unless feelings get acknowledged, they'll keep surfacing in 
ways that can cause trouble in class interactions or feelings of alienation and disengagement.  
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Even faced with difficult behaviour, staying connected with feelings and keeping an eye on 
relationships is a good step 

 

"Too often, I've heard teachers talk about how helpless they feel when it comes to reaching 
out to their students. The days of being the person whose job it is to exclusively provide 
students with an education -- and nothing more -- are long over. Some will say those days 
never existed...Teachers are much more than people passing out curriculum. it's important 
for us to understand that there is so much more to students than the life they lead in class, 
and it is important to show interest in a student outside of the day's homework. What things 
do you do to connect with students?” Nick Provenzano High School Teacher 

https://www.edutopia.org/blog/make-meaningful-connections-with-students-nick-provenzano 

 
 

I'm sure you all do, but connecting also means seeing students as people. Too often we work under 
the illusion that students switch off their feelings or disconnect from their lives when they come into 
our classroom and just focus on our lessons. That's not always the case and connecting and being 
interested in what's happening for them can actually help them settle and feel safe in your class.  

While you can mirror back the words people use, put it in your own words, ask how they feel or 
check whether you heard it right by repeating it back as a question – all of which have a place in a 
classroom leader’s repertoire of connecting skills, the most useful tool we know of for connecting 
with people in conversations is using what’s called second position statements. 

Why use a statement (eg. “Sounds like you feel anxious/ worried/ upset”) and NOT a 
question (“Do you feel anxious/worried/upset?”)? Because questions trigger 
cognitive/thinking parts of our brain circuitry – not our emotional circuits.  A question 
requires a rational answer. This shifts our functioning from the limbic system to a completely 

different set of rational circuits in the neocortex that handle linguistic links. This can actually 
cut across the processing and functioning or our limbic connection, which is spontaneous, 
and break our limbic link. 

 
 

While we don’t often give it much thought, this diagram 
shows 4 positions from which we can speak in 
conversations. Positions of perception, as they’re 
called, are the angles from which we see things 
and talk from in conversations.   

 1
st

 is when we make “I” statements (I think, I 
feel, I want etc).  2

nd
 is about others (sounds like 

you feel); 3
rd

 is about ‘us’ two (looks like we both 
feel...) while 4

th
 is "we as a whole" (All of us feel). 

 1
st 

is great to talk about you and your feelings and views. 
But it’s not so hot for connecting with others. That's where 2

nd
 comes in – and it can also be a 

balm for anger – both ours and others 

 

ä Here’s a 3-phase formula to use to connect with others in your conversation...  

 Start in 3
rd

 with a neutral, empathetic statement. “From what you’re telling me, this situation 
seems… (add your word – …complicated? …hard to handle?)” 

 Connect in 2nd:  “Sounds like you’re feeling...(hurt, resentful, left-out, unappreciated etc)” 

 Inquiry: “Do you want to tell me… (Eg …a bit more about what happened? …what you’ve 
tried so far to get things back on track. Etc?)” 
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By being empathetic and connecting, we can often head off and calm emotional outbursts from 
others – even if the other person is being hostile or unreasonable towards us. 

 

ä ‘2-IMP squared’ is an acronym for a series 
of techniques to apply to connect with 
other's stories, feelings or views.  

 Each is presented in descending order of 
connectivity. Ones on the left of this diagram are 
more effective.  Moving towards the right they 
become less so. 

 You can effectively combine 2 or more of them 
sometimes. For example, Mirror then Inquire.  

 And remember: connecting doesn’t equal 
agreement. We’re trying to empathise with their point of view, not necessarily support it!  

 

 Here are the practices: 

 

2 = Connect in second position, first. This is the ‘sounds like you feel” formula to move to 2
nd

 

Position. The “sounds like you feel...” formula is a statement – not a question.  

 Try these formulas. We use the acronym FAIDOT: 

Feeling “Sounds like you feel…” or “So you’re feeling like…” 

Action “Sounds like you want to..”; “So you feel like…(action) 

Information “Sounds as if you need to know/find out more about…” 

Decisions “So you’re trying to decide between (this) and (that)...” 

Outcomes “So what you’d like to see happen is…” or  

“Sounds like the best thing for you would be if…” 

Thoughts “Sounds like you’re thinking that…” 
 

I = Inquire – ask (eg “What’s going on? Why don’t you tell me what it looks like from your side of the 

fence… How do you see it differently?”) When we show genuine interest people feel acknowledged 
and there’s less temptation to go to defensiveness or withdrawal. 

 But you can’t be listening to prove them wrong. Probably the safest formula is simply to ask “What 
happened?”, “What lead you to feel that way?” or “When that happened, what did you feel?” 

M = Mirroring: Mirroring helps us confirm feelings. Imagine holding a mirror up to the other person to 

show them what you see in their face and general demeanour. 

 We describe how the person looks or acts. Mirroring is most useful when the other person’s tone of 
voice or facial expressions don’t seem to fit with what they’re saying – and we see other emotions 
behind them that are at odds with what they’re saying. (eg “The meeting went OK. OK really? It 
doesn’t look like it did.  From the way you’re saying that, it doesn’t look like it did. You look 
crushed.”)   
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P x 2  (P squared): Covers 2 techniques starting with ‘P’ – Paraphrasing and Priming.  

 Paraphrasing: don’t just repeat back the words they’ve already said – that’s parrot-phrasing. Real 
effective paraphrasing means putting their meaning as closely as you can in your own words – and 
usually in an abbreviated form. It helps with clarity and mutual understanding.  

 Priming: This is a last resort tactic because it puts your words in the other person’s mouth. You’re 
probing and being a bit pushy too – so use this sparingly if at all – when the other person is 
clamming up and not wanting to talk. It’s your best guess at what the other person is thinking or 
feeling. For example: “Are you thinking/feeling.....that you’re under-valued in this team?” 

 

 Here’s some formulas to avoid when listening (you cancel out their story). They’re 
usually followed followed with a “BUT” that contradicts and leads back into your story: 

 I’m hearing what you’re saying….BUT (and they think: “No you’re not getting it at all”) 

 I understand where you’re coming from….BUT (and they think: “No you don’t”) 

 I know what you were going to say OR Why you did that….BUT (your’e pre-empting) 

 I know how you feel about this….BUT (and they think again: “No you don’t”) 

 

 

Quite a few of the question cards you handed in at the end of 
Session 2 on things you'd like to ask your colleagues, focused on 
engagement.  

It seems this may be a personal pedagogy improvement goal for a 
good many. For example, you wanted to ask: 

 How do you keep students engaged? How do you engage the 
disengaged?  

 What strategies do you use to mix it up in class with your teaching? 

 How do you minimise off-task lap-top use (working on other subjects, wasting time)?  

 How do you manage to keep the content relevant and real-life? 

 

ä No surprise of course that one of the most consistent educational research findings 
is that the more students are engaged, the more they learn. 

You can spend a lot of time defining engagement but everyone 
knows when you have in it in your classroom. You may notice it 
even more when it's absent...  

 Csíkszentmihályi (1990), who wrote a book of the same 
name, defined engagement as “being in Flow – a state of 
total involvement where one is completely immersed in 
what one is doing.”  

 Similarly, in Schools that Learn, Peter Senge spoke of 
“great teaching moments” – times you made special 
connections, everything flowed, you felt energised, 
completely focused and able to handle situations with poise, sensitivity and inspiration. 
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 Daniel Goleman also refers to ‘flow’ to explain the brain-base of great teaching and learning 
moments – “a feeling-state when things go effortlessly, we handle difficult or complicated tasks 
without ‘really thinking’. Time flies. We’re absorbed – focused on what we’re doing...  Just as 
flow is a prerequisite for mastery in craft, profession or art, so too with learning.  Students who 
get into flow as they study do better.”  Daniel Goleman EI: Why It Matters more than IQ p. 90-93 Have a look at 

the YOU Tube on Flow https://www.youtube.com/watch?v=9j2YZ56ntEQ 

 

Some notions of engagement, research shows, tend to be limited like “when students are doing 
what they're told – complying with my wishes and instructions". But this low level definition of 
engagement doesn't necessarily mean students are learning, far less enjoying it. They can be on-
task as far as a teacher is concerned and be passive, compliant, bored or switched off.  

ä This table summarises a few findings from recent UK research into engagement 

Tables 1 & 2: From a Recent UK School Cluster Survey 

Most common responses to 

 ‘What is Student Engagement?’ and ‘How do you engage your students?’ 

Engagement Teacher Responses Common strategies Teacher strategies 

Behavioural  Participation/Involvement 

 Attentiveness/Focus 

Interaction  Positive teacher student 
relationships 

 Interaction among 
learners 

 Allow choice 

Emotional  Interest 

 Having fun 

 Enthusiasm 

Exploration (IBL)  Hands-on activities 

 Discovery 

Cognitive  Questioning 

 Motivation 

Relevancy  Connected to 
interests/real life 

 Open-ended tasks 

Other  Teacher providing/doing 

 Catering for different 
learning styles 

 Flow state 

Integrated Technology 

Engaging & challenging 
instruction 

 Use of ICT 

 Challenging 

 Variety 

 
 

ä Some researchers (Schlechty 2002) define different degrees of student engagement: 

 Authentic Engagement: absorbed – has clear meaning and immediate value to them  

 Ritual Compliance: little immediate meaning, but extrinsic pressure (getting good grades) keep 
them engaged and learning 

 Passive Compliance: no meaning but expend effort to avoid negative consequence  

 Retreatism: disengaged and make no attempt to comply, but are not disruptive 

 Rebellion: refuse to do the task, act disruptively and substitute alternative activities 

 

Using these levels, an engaged classroom is where students are authentically engaged a good deal 
of the time; passive compliance and retreatism is rarely observed and rebellion is practically non-
existent. On the other hand, compliant classrooms can appear orderly, quiet and most students 
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appear to be working. So it's easy to assume learning is happening. There may be little evidence of 
rebellion but retreatism is a very real risk and can go undetected  

In a disengaged classroom, retreatism and rebellion are evident. This type of classroom is each-
student-for-themselves so you will see some degree of authentic and ritual engagement, along with 
passive compliance as well. Teachers in the off-task classroom spend most of their time dealing 
with rebelling students rather than teaching lessons that engage. 

 
 

ä This tool presents an EI in the 
Classroom Model. You can 
use it to monitor and assess 
the key elements of EI 
learning climate in your 
classroom. 

It’s not something to do in one sitting, 
but rather a progressive observation 
process.  

You may also use it to discuss 
learning approaches/experiences 
with other teachers... 

The diagram shows some of the key relationships between learning and emotions that help create a 
constructive classroom learning climate. Most students aren’t in a position to influence these 
factors.  Teachers are. 

 For each dimension: 

 How do your teaching approaches measure up? 

 What evidence do you have for this? What areas could you improve on? 

 

Learning Environment Your 

Classroom…? 

1. Learning Levels: I need to feel good and experience positive 
emotions about: 

 Behaviour: I know how to do things that help me learn my way 
and feel good when I do them (relates to learning style) 

 Learning Climate: the environment – physical, social, 
psychological – is emotionally conducive 

 Capability: I know I can learn, how I learn best and feel positive 
about my personal strategies 

 Belief: I can challenge negative thoughts and reframe self-talk to 
give myself learning positivity 

 Identity: My self-talk shapes my self-identity. I see myself as a 
capable learner and OK person   
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Learning Environment Your 

Classroom…? 

2. Learning Sequence: Brain-wise, feelings come first, then thought, 
action and memory. If I have positive feelings, then everything else in 
the sequence flows better.  

 

 

3. Learning Process: When my teacher knows how I learn/think 
(style) and we do activities that suit my styles (strategies), my 
feelings are positive and I’m likely to be successful. 

 

 

4. EI Learning States: If the other conditions are OK, I can learn 
over time to move myself into these EI states, which are most 
productive for learning: 

 Focus: I learn how to modulate my emotions to enable me to 

concentrate. 

 Flow: I am in an absorbed zone where my feelings enable me to 

totally immerse and apply myself   

 Self-efficacy: Being focused and in-flow lead me to feel that this 

is great – I can do it! 

 

5. Learning Conditions: These classroom climate conditions help to 
support the cycle of positive emotional reinforcement for learning. 
They’re primal needs we all have. 

 Safety: How safe do I feel to ask questions, try things out, make 

mistakes or be myself? 

 Relevance: How does this relate to me. Can I see a reason why I 

should be interested in this? 

 Connection: Do I feel accepted, validated and appreciated in this 

classroom? 

 Curiosity: Can I find feelings/thoughts that’ll make me curious 

and want to know more about this? 

 

 
 
 

 What behaviours do you see to suggest students do/don’t get into flow/focus regularly? What do 
you do to help/hinder this? 

 What do you hear students say to suggest they find what they’re learning relevant? What do you 
say and do to make learning relevant? 

 What do you say/do to connect with students in ways that appreciate and validate their efforts 
and sense of self? Do students also connect with and appreciate each other’s learning efforts?  

 

 Make your own notes here… 
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 Bridget Kelley makes a consistent effort to connect with 
her students. She explains: “I greet each student personally 
each day at the door when they arrive. I touch base with 
each student individually each day by asking them about 
their lives — ‘How’s your new kitten?’ ‘Did you play soccer 

last night?’ ‘Is your baby brother getting big?’ — because 
this tells kids that they matter…  I also say goodbye to each 
child at the end of each day and thank them for a great 
day.” Forging caring connections in the classroom has 

potential to ignite a love of learning in her young students.  

According to a Yale University study, emotional connection in the classroom can have a 
major impact on students’ success in school.  Students thrive in classroom environments 
where teachers are sensitive to students’ needs; teacher-student relationships are warm, 
caring, nurturing and congenial; teachers take account of student perspectives; they refrain 
from sarcasm and harsh disciplinary practices; express warmth towards, respect for, and 
interest in students; encourage student cooperation; and are aware of the students’ 

emotional and academic needs.  

As Marc A. Brackett, PhD, the study’s principal investigator, says: “Students in such classrooms 
are supported, valued, and brought to the learning process as opposed to being passive 
participants. When students are engaged, they are more likely to succeed academically 
because they are more connected to the learning and their teachers and not bored or 
distracted.” https://www.thestar.com/life/2012/08/27/caring_connections_in_the_classroom_boost_student_en

gagement_and_learning_study_shows.html    

 

 

Some teachers regularly pay attention to student voice and get feedback about what’s going on for 
them. Others – I suspect it’s the majority – don’t. One thing’s for sure. We all have blindspots about 
how we come across in class. Unless we specifically go out of our way to seek feedback from other 
colleagues and our kids – we’re unlikely to discover what these are. 

 What do your students think and feel about their learning experiences with you? 

 

ä This tool outlines a few ways to find out what your students think of your lessons 

 1. Start by having a conversation about what a ‘happy classroom’ is to students.  Say 
you’re seeking to make this an even happier one and want their ideas on how to do that.  Ask:  

 What do you feel when you walk into this classroom?  What words, thoughts or images come 
up for you? eg. “I don’t want to be here?, “Another boring lesson?” or “We’ll have fun today”  

 Do I greet you and make you feel welcome when you walk into this classroom?  

 Do you feel safe and supported – not anxious, intimidated, uneasy or uncomfortable 

 Do I treat you with respect – do you feel acknowledged and listened to?  

 Do you feel you have a good connection with me? What about others in your class? 

 Do my lessons intrigue or interest you? Are they fun?  

 Do I inspire you to be interested in what I am teaching by trying different ways? 

 
 

 2. Make up a Survey.  This is an example only, based on a continuum-scoring scale... 

http://psycnet.apa.org/psycinfo/2012-05721-001/
https://www.thestar.com/life/2012/08/27/caring_connections_in_the_classroom_boost_student_engagement_and_learning_study_shows.html
https://www.thestar.com/life/2012/08/27/caring_connections_in_the_classroom_boost_student_engagement_and_learning_study_shows.html
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 What's one question you regularly ask your students to find out how they feel about your 
their experiences in class with you? 

 Do you know what the majority of your students regard as a good lesson? 

 

 Circle one number between 1 and 5 to show how you feel about being in this class.  We all 
feel sad, mad or glad sometimes. But score it for how you feel most of the time. 

….Less Happy                        1 2 3 4 5                        More Happy…. 

I feel sad most of the time    1     2     3     4     5    

 

I feel glad most of the time 

I feel angry/mad/upset most of 
the time    1     2     3     4     5    

I feel happy/content most of the 
time 

I feel bored by class activities 
most of the time 

  1     2     3     4     5    

 

I feel excited by class activities 
most of the time 

I feel left out/ignored most of the 
time   1     2     3     4     5    

I feel included/accepted most of 
the time 

I feel blamed/picked on most of 
the time 

  1     2     3     4     5    

 

I feel safe/cared about most of the 
time 

I feel low energy a lot of the time 
  1     2     3     4     5    

I feel high energy most of the time 

I don’t feel I learn much most of 
the time 

  1     2     3     4     5    

 

I feel I learn a lot most of the time 

I feel my teacher treats me 
badly most of the time   1     2     3     4     5    

I feel my teacher treats me well 
most of the time  

I feel confused/foolish most of 
the time 

  1     2     3     4     5    

 

I feel able to do things most of 
the time  

I feel distracted/bad about most 
of the activities we do    1     2     3     4     5    

I feel totally into the activities we 
do 

 
 

 You should be willing to collate the results, make them public to the class and follow up 
with a conversation to explore issues about what’s going on and how to improve this class. 

 

ä Social and Emotional Learning (SEL) is the explicit teaching of Emotional Intelligence 
(EI) skills – and it underpins Session 3's topic in terms of connective classrooms.  

More and more educators say that SEL needs to be just as much an 
integral part of education as reading, language, maths or science.  

In fact, we can’t afford to ignore the emotional dimension of learning 
because it influences children’s ability to learn anything else we may 
want to teach them! 

 Here are a few examples of how SEL can help students… 
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 Enhances potential for individual/social growth and learning and prepares people for social, 
teamworking skills employers look for nowadays. Absence of SEL stunts that potential.  

 Systemically addresses issues of behaviour management and moulding better behaviour 

 SEL for educators enhances capacity to empathise and work more effectively with people in our 
classes not to mention colleagues and parents. 

 Can reduce disruptions in class due to acting out, arguing, or talking back. Teachers find they 
spend less time on behaviour management and more time on constructive learning 

 Many studies have found correlations between social skills, behaviour and also academic 
achievement. It improves in schools with SEL programs.  

 Levels of engagement appear to rise when students are individualised, personalised and feel 
like they belong – which SEL programs tend to do..  

 Becoming aware of one's emotions and how to express them in a relationally positive manner 
promotes solutions, not a cyclical problem. 

 Kids in SEL-active schools are more cooperative, helpful and empathetic, able to settle 
disputes, more committed to values like fairness and justice and show greater emotional control  

 

Some argue the curriculum is already jam-packed – and the last thing we need is another subject.  
Nor would many EI proponents agree it be ‘syllabised’ into just another subject taught with the same 

level of torpor as students respond to other ‘subjects’. One solution is not to think of it as just 
another subject but as something to be learned in the social space around general school-life.  

EI may not be the cure-all of all classroom challenges, but more of it can help cultivate happier, 
healthier, higher-functioning classrooms, students, teachers and parents!  

 

 

ä Here’s a set of general EI capability areas some schools are already working with... 
Think of a sample of your students.  Where are they? Where are you for that matter? 

Emotional Competencies for Schools Starting to 
Getting 

Consistent 

Established 

Behaviour 

1. Emotional Self-Awareness:  

 Can recognise and describe own feelings 

 Can put a name to feelings accurately 

 Can express a variety of feelings 

 Can see the relationship between thoughts, feelings and actions  

      

2. Empathy:  

 Can connect with how others feel 

 Can read non-verbal cues in others 

 Can interpret feelings in tone of voice 

 Can read emotional intent in visuals such as faces or paintings? 

 Can understand why people feel like they do voice  

 Enquires about how others feel 

 Helps others to say how they feel 
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Emotional Competencies for Schools Starting to 
Getting 

Consistent 

Established 

Behaviour 

3. Emotional Self-Management: 

 Sees that emotions are manageable, not fixed or uncontrollable 

 Can identify activities that make them feel good 

 Can identify activities that make them happy or unhappy 

 Can identify positive and negative thoughts 

 Can identify the triggers for anger 

 Can calm themselves down/self-soothe 

 Sees connection between own thoughts/self-talk and feeling  

 Has ways of dealing with anger, fear, anxiety and sadness 

 Understands what happens in emotional hijacks 

 Can channel emotions to get a positive outcome 

   

4. Connecting with Others: 

 Can make and keep close relationships with others 

 Can express personal concerns to others without anger 

 Can identify supportive people they know 

 Can join in with others and have fun 

 Can give compliments and appreciation to others 

 Can shift moods to invite positive responses from others 

   

5. Emotional Learning: 

 Can focus and concentrate in given tasks 

 Can get into flow to persevere with something 

 Can learn from mistakes and see them positively 

 Can identify ways they learn best and uses appropriate strategies  

 Can develop personal goals and action plans for achieving tasks 

   

 

 

  

ä Nothing changes without doing something. Without 
goals and actions, aspirations remain hallucinations... 

You’re more likely to do something with the PPP if you see how 
it relates to getting outcomes that matter to you in your 
classroom.  

Setting goals for yourself – ones that personally make a 
difference for you, which you commit to because they matter – 
and then taking action on them, has a bigger and longer learning 

benefit than just attending a few learning sessions 

 After each PPP session or over the course of the program, motivate yourself to: 
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 Set a few personal pedagogy goals – it doesn’t have to be big and earth-shattering. Something 
simple will do just as well. But it should be a personal pedagogical challenge that matters to you.   

 Your goals and actions should help you front up to some 
current or future challenges you face in your teaching practice. 
Otherwise, you're unlikely to see any benefit and not likely to 
be too enthusiastic to invest much energy in doing something 
to achieve them. 

 Develop a personal action-plan to enhance a particular 
professional practice area and identify a few back-in-class 
activities you could use as try-out to apply your learning 

 

ä In setting goals, keep these pointers in mind that we mentioned in the first Guide: 

 balanced self-discovery 

 build on your strengths (not just deficits) 

 small steps 

 

A 5 Stage Self-Coaching Model 

In the Guide to Session 1, we set out a self-coaching model with a series of 5 milestones 
to being a more mindful and self-aware learning leader. 

You might like to review this from time to time 
if you decide to put together a self-coaching 
plan for yourself.  

The 5 self-coaching steps to do over and over 
again as a learning cycle are: 

1:  Clarify your personal vision – first as an 
individual, then as a teacher  

2:  What I'm like now? Truthfully 
acknowledging the gap between your ideal 
vision and your current reality.  

3:  Develop a personal change plan. This starts 
by taking stock of things you value about you 
and your practice approaches and things you’d like to change or adapt to meet new 
and emerging challenges. Keep on setting yourself change goals.  

4:  Identify try-out actions: Setting goals won’t change you – action does. Identify specific 
new actions you will take, tools you’ll use, approaches you’ll take and situations you will 
practise these in. Don’t expect success the first time. It takes patience and perseverance.  

5:  Create a learning support framework: enlisting the help and support of others to 
improve and change – not only practising with them but also relying on them to create 
a safe environment to experiment  

 

 

 

 

 



Connecting in Classrooms – Putting Students First 

 Copyright  Bill Cropper 2017 SESSION THREE 39 

ä Over the course of the PPP, it would be beneficial to you if you decide to identify a 
few improvement goals and some real-life learning and teaching challenges you can talk 
over with others and try out some of the tools and self-reflections on.  

 So think about a few classroom or teaching 
challenges to work on.   

These should be a dilemma, a change opportunity or 
improvement – and not something you’ve already 
resolved or for which you have a firm answer. 

 What is this situation about?  

 Why is this significant and/or challenging for you?  

 What will this mean for me and my teaching 
practice? What about my students? 

 

Setting goals may mean unlearning some of the classroom behaviour patterns you’ve grown 
accustomed to and mindfully practising new replacement behaviours that will serve you and your 
students better. 

 Brainstorm no more than 3 personal pedagogy improvement goals to work on for now. 
You probably have more but you can’t work on everything at once. Pick the top 3 first, that 
matter to you most. Then after that, decide on the top one.  Then go for the others. 

  Write your description of 3 Personal Pedagogy Improvement areas here…. 

 PPI Area 1: 

 
 

 PPI Area 2: 

 
 

 PPI Area 3: 

 
 

 
 

 Here’s a formula to follow to write your goals. Try to frame as a “How can I….” question.  

What’s your Goal? 

“How can I…….?” 

I want to be more…. 

I want to be less…… 

What I want to do 
differently… 

What I need to learn… 

If I do this, it will 
help me and my 

students by…. 
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Insights I have gained… Things I need to work on… 

 

 

 

 

 

My PP Approach Now My PPP Goals My PP Approach Future 

 
 

 

Challenging Situations Try-out Actions 
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Bill Cropper, Director of The Change Forum, is a change consultant, facilitator, leadership coach 
and mentor with a wealth of practical experience in strategic change management, leadership 
learning and group facilitation in a wide range of federal, state and local government organisations 
throughout Australia.  He is a preferred learning consultant and leadership coach for a number of 
public sector agencies, providing facilitation and coaching services to senior executives, 
managers, facilitators, work teams and community groups around workplace culture, strategic 
change,  organisation renewal, team reformation and the application of Peter Senge’s 5 Learning 
Disciplines to strengthen the leadership-learning capacity of organisations, teams and individuals 
and help them navigate their way through change.  

Along with an ongoing passion for learning-centred leadership and team-based approaches to 
‘living-at-work’ work, Bill is keenly interested in the benefits of emotional intelligence, 
conversational coaching and dialogue to promote more connective workplace cultures, more 
productive, open interchanges and facilitate personal growth and change mastery. For the past 
several years he has been delivering extensive rounds of Conversational Coaching and Emotional 
Intelligence Clinics, Culture Change and Leadership Learning Forums to managers, team leaders 
and other professionals from a diverse range of organisations throughout Queensland.  

Bill has a down-to-earth, out-going and open style; personal mastery of a wide range of facilitation 
tools, techniques and processes and customarily works comfortably with people at all organisation 
levels – senior executives, operational managers, staff and other consultants.  He is an 
experienced and prolific writer and has produced numerous process guides, toolkits and skills 
workbooks to support work-based learning, leadership and team development and guide 
organisations through change. 

 

This program is derived from The Change Forum’s Learning-Centred Leadership (LCL) Series© 
of development modules for executives, managers and others with pivotal leadership, learning 
and change roles in their organisations. Each module covers a major arena that can be delivered 
as a separate, stand-alone learning unit or in different combinations to best suit particular 
organisational or leadership learning needs. Core Modules in the Series include: 

 

 
 1: Learning-Centred Leadership 

 
  2: Leading through Vision 

 
 3: Leading Change Management 

 
  4: Learning Leaders as Designers 

 
 5: Leading through Teams 

 
  6: Learning Leaders as Facilitators 

 
 9: Learning to be a Coaching Leader 

 
  8: Leading through Conversations 

 
11: Mental Models for Managers 

 
 10: Mastering Personal Leadership 

 
15: Leading Culture Change 

 
 12: Leading with Emotional Intelligence 

.  
 

Bill Cropper – The Change Forum 

Email:  billc@thechangeforum.com     

Tel:  +61-(0)7-4068 7591    Mob:  +61-(0)429–687 513 

P.O. Box 136, Mission Beach  Qld  4852 Australia 
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Connecting in Classrooms – Putting Students First 

 Copyright  Bill Cropper 2017 SESSION THREE 43 

Outlines of the 20+ programs we offer publicly and in-house can be reviewed in 

 The Change Forum Course Directory available for download at: 

http://www.thechangeforum.com/Directory  

Conversational  
Leadership 
Programs 

Constructive Conversations at Work: mastering the art and practices of 
conversational leadership 

Building Conversational Confidence: move beyond reluctance and overcome 
anxiety to learn to speak with confidence and influence 

Dealing with Difficult Discussions: a 7-stage model to navigate your way 
methodically through troublesome topics and resolve differences 

Positive Performance Conversations: carefully-crafted frameworks and 
formulas to make difficult performance  conversations easier 

Emotional 
Intelligence 
Programs 

Mindful Leadership in Action: brain-training clinic for attention, clarity & 
presence 

Personal Mastery–Leading with Emotional Intelligence: 7 essential EI 
practices to lift your leadership level 

The Emotionally Intelligent Leader: fast-track to 7 EI practices for more 
connective leadership 

Social Intelligence in Teams: creating cohesive, positive, resilient teams 

Emotional Intelligence at Work: 5 EI-smart work practices for staff 

Teaching with Emotional Intelligence: EI classroom practices  

Change & 
Culture 

Programs 

Preparing People for Change: pave the path to smoother change take-ups and 
transitions 

Preparing Yourself for Change: how to engage and cope with change  

Leading Change Management: tools for designing people-centred change 
processes 

Revitalising your Culture: leading culture change improves performance 

 
Building 
Better 
Teams 

Programs 

Building Better Teams: tools to form, reform and transform your team  

Leading Teams through Change: making team change more trouble-free 

Working Better Together Clinics: tailored in-house team development clinics 
to tackle your team challenges 

Tools for Taking Team Action:  a tailored process to tackle concerning issues 
and improve team functionality 

TOP Team: Executive team-building: create more coherent, cohesive, 
connective executive & senior management teams 

Leadership, 
Facilitation 
& Coaching 
Programs 

Launching Future Leaders: crucial lessons for developing new and aspiring 
leaders 

Essentials of Facilitation: tools to help teams function more effectively  

Advanced Facilitation Skills: deepening your existing facilitation skills 

The Coaching Leaders Clinic: taking a coaching approach to leadership 

Learning to Lead Development Series: a flexible series of learning modules to 
help your people handle the responsibilities of leading with more mastery, 
mindfulness and maturity 

Personalised Leadership Coaching: Individualised coaching to heighten self-
awareness, overcome challenges or uncover your full potential  

 

 

http://www.thechangeforum.com/Directory
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The Change Forum specialises in delivering creative change solutions to help strengthen 
organisational leadership capability, deepen learning capacity at organisational, team and individual 
level and assist managers and leaders build vibrant work cultures and high-performing teams. The 
Change Forum: 

 Believes that learning is at the heart of successful change – that what sets successful 
organisations apart from the rest is how well they learn to lead and manage change. We 
capitalise on the close connection between leadership and learning to help people engage with 
change and constructively navigate their way through it.   

 Helps organisations design dynamic, down-to-earth change processes and leadership learning 
programs people can understand, shape shared visions they can sign onto, build momentum, 
mobilise commitment and get people into action. 

 

We have more than 20 years’ experience designing and facilitating innovative workplace 
transformation, learning and improvement processes in the areas of:  

 Strategic Change Management – change facilitation, developing learning organisations, 
strategic visioning, redesigning teams and work processes, cultural re-vitalisation, mapping 
change plans and processes and transferring change leadership skills to others through our 
Learning to Lead Change© program. 

 Leadership Learning – Building leadership capacity is a central concern for all forward-thinking 
organisations. Our Learning-Centred Leadership© Series offers a flexible framework of work-
based action-learning modules to design customised leadership learning program to suit 
particular change challenges, leadership learning needs and organisation contexts.   

 Conversational Capacity-Building – Conversations are at the core of what leaders do. The kind 
of conversations leaders have is a telling indicator for team culture, leadership climate and 
change success – and one of the key elements for the effective functioning of any team or 
organisation.  

 Coaching Leaders: Coaching is a powerful, personalised way to ensure learning is applied in 
real work-time. We provide individual and team-based coaching in leadership, conversation 
capacity-building, change management, personal mastery and emotional intelligence – as well as 
helping people develop their own coaching skills and take on a more coaching style of leadership  

 Team Formation & Development – More and more workplaces are adopting team-based work 
as a practical strategy to meet future challenges where greater flexibility, diversity, innovation and 
responsiveness are called for. We help organisations form teams and develop greater degrees of 
team cohesion and self-direction through our TeamStart and Working Better Together processes   

 Creating customised learning resources – we have a comprehensive range of self-directed 
learning guides and toolkits that are user friendly and practical. Organisations often use our 
design services to create enterprise-specific learning resources to help shape and support their 
change, learning and leadership initiatives. 

 Coaching Clinics and Leadership Learning Forums – as well as our Change Management 
and Leadership Coaching and Team Development work, The Change Forum has run extensive 
rounds of public Conversational Coaching Clinics and Leadership Learning Forums which have 
benefited thousands of Queensland managers, team leaders and other professionals from wide-
ranging organisation backgrounds – disabilities, community services, health, education, transport, 
housing, public works, primary industry, as well as local government.  

 
 

Download The Change Forum Change Services and Culture Change Services Profiles  
from links provided at http://thechangeforum.com/ChangeServices  

  
  

http://thechangeforum.com/ChangeServices
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